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ABSTRACT

i neecs assessnent pertaining to the swaller schools of the nation was
ccnducted - in  the fall of 1981 by the stéﬁ{ of the letional Center for
fraller Schcols at Texas Tech University. A statistical sarple+ of the
weiined schools was drawn, stratified by five geographic regions:
hortheast, Southeast, Southwest, Midwest, and West. The superintendert cof
each sanple school district was requested to complete a questionnaire ‘and
te  ask cne principal and three teachers to complete a,.similar
guestionnaire. . N

The survey was categorized into three parts: Curriculum ané Instruction,
Léministration, and Professional Preparation and Development. Qver 77% of
the itens cn the survey were perceived both to be imrportant and tec be well
rerfermed in reality. On the other hand, 12 items were found to be
cefinite areas of need, 10 of which were from the professional preraration
ara cevelopment category. The top five needs were (1) the developrent cf
gtrategies to motivate studentsy (2) the provision of treinirg in fostering
pesitive student self-image; (3) the identificaticn of strategies for
dezling with teacher burnout; (4) the provision cf sorme type of incentive
program fer profescional development, such as gfllege credit, released
time, or ‘monetary compensation: and- (5) the provision of programrs feor
giftec and talented students.

’

There were significant differences between the perceptions of teachers

énc acministrators, as well as some differences by region of the country.
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INTRODUCTION

Since the Conant report (1959) recommending consolidation of smaller
schools, the major emphasis of educational research and development efforts
has been concerned with organization, programs, and change processes to
improve larger consolidated schools. Recently, however, many factors have
converged tc provide the impetus for a new interest in educational researcn
and development--the gmaller schools.

Parkg and Sher (]9?9? emphasized three fundamental reasons for federal
agencies and others to begin taking rural education problems seriously.
They are {1) the changing nature of the countryside as a result of current
and predicted migration trends; (2) the national mandate for justice and
fairness, or equal educational opportunity; and (3) - the need‘for a timely
concept of rural development. Other experts have concentrated on
describing some of the problems and misconceptions about small schools
(Cunne, 198}a; 1951b; "America's Small Town Boom" 1981; and Hobbs, 1981).

The pheromenon of "reverse migration” has also strengthened concerns
about €ducation in small and rural schools, Ross and Green (1979) reported
the migration from the city to the country, which began in the early
seventies and continues to increase into the early eighties. The rapid
growth in rural areas causes many problems for schools, -«including lack of
finances; = Jack of instructional diversity; and inadequate materials,
rescurces, apd physical facilities (Swick and Henley% 1975; Tamblyn, 1971).

There are several studies which' show evidence of renewed support for
small schools {Tamblyn, 1971; Dunne, 1980; 198la; 1981b), all of which

ewphasize the npeed for improving the quality of schools. However, the
specific proulems of these schools have not yet been adegquately defined.
Dunne, among others hags noted that there does not exist a reasonable body

of knowledge or well—gathered, well-analyzed data that explains what rural
1ife and educatlon are really like. Without such information it’ is unlikely
that significant improvement in rural and small schools will occur.

PURPOSE OF THE STUDY

The purpose of this study was to conduct a national assessment of the
educational needs of smaller schools. The information obtained from this
survey should provide data upon which policy decisions; program plans, and
additional research can be based. The study was conducted by the National
Center for Small#t Schonls, .located at Texas Tech University and partially
funded by a grant from the Moody Foundatlion of Galveston, Texas.
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METHODOLOGY

Desgign

A stratified random sanpling procedure was used to collect necessary
data. The sample was stratified first by the five geographic regions of
the couatry and then within regions. The following three definitions of
"small® public s8chools were used: (1) -any school or school system that
enrolls fewer than 1,000 students; (2) any secondary school that enrolls

fewer than 300 students; or (3) any elementary school that enroclls fewer
than 15 students per grade. ’ ’

The sampling method used in this study is alternatively referred to as
"deep stratification® or "controlled selection® (Kish; 1965). Its
principal advantage is described by Lawton: "It is a technique which allows
cne to use prior knowledge to the full in choosing the variables to be used
in stratification and in forming subsets to be selectéd, while
simul tanecusly offering good protection against the introduction of bias
into the sampling process"™ (1981, p.l6). Becayse "“drawing a small,
uncontrolled random sample from a (relatively) large population does create
almost unlimited‘opportunities for one...to be s}pdled with a grossly
atypical sample,® the controlled selection process, was particularly well
suited for this study (Lawton, 1981, p. 13).

L3
c

Sampling Procedure

The survey was restricted to the 48 contiguous states. These states
were grouped into the following regions of the” country--Northeast,
Southeast, Scuthwest, Midwest, and West. The states surveyed in each of
the regions were as follows: Northeast--Maine, Massachusetts, Connecticut;
Southeast--Kentucky: North Carolina, West Virginiza, Mississippi;
Southwest--Texas and New Mexico; Midwest--Michigan, North Dakota, Kansas,
and Wiscunsin; West--Oregon, Idaho, and Nevada. The number of state’s
selected in each region represents one~third of the total number of states
in that region.

The state directorie€ were examined for the pﬁrpose of eliminating from
consideration those schools or school systems that did not meet the stated

criteria for smallness. The selected schools and school systems were
numbered consecutively within each region and grouped (school district,
secondary school, or elementary school). This grouping provided three

lists within each region. The total number of eligible schools and school
systems was then computed for all five regions. That number serwed as the
. ¢




total population from which the appropriate sarple size was identified from
& population sample size table. ‘

After thé national sample size wag determined, the sample size for each
region was computed for each : the categories identiﬁ{ed above. Samples
were then drvawn using a table £ random numbers.

.aﬂt

Instrumentation

E
b

«The items selected for inclusion in the instrument were generated
principally from two sources: a review of the literature and an informal
survey. The review of the literature focused on writings pertsinihg to the-
educational needs of small and rutal schools. The :informal survey was
conducted ong 8ix graduate education c¢lasses during the first summer
gession, 1961, - at Texas Tech University. - Rcsponses were used only from -
persons who identified themselves as working in a gmall or rural school at
the time the survey was conducted. :

Three broad sieas of possible need were identified: Curriculum and
Instruction, Admipistration, and Professional Preparation and Development.
The items within “these three broad categories were accepted fo; inclusion
in the instrument through & consensus~reaching preocess amcong staff members
of the National Center for Smaller Schools.

A discrepancy model for collecting and processing the data was t
developed. The instrument utilized & five-point Likert-type scale for both
sets of responses---~the "Ideal™ form and the "Real" form. The Ideal form
regquired the respondent to rate the items in terms of their perceived
degree of importance, on " a scale ranging from ‘"essential™ to “not
important." The Real - form required the respondent to rate the same items
in terms of the respondent's perception of how well these needs were being
met, or how well they were being performed. The scale for this form ranged
from "very well" to "very poor." (

The reason for using a discrepancy model for data gcollection and
analysis was to ensure that items identified as important were also actual
needs. Many items may be rated important, but if they are already being
performed well then they are not needs. The operational definition of a
"need," then, was the discrepancy between levels of perceived importance
and perceived performance. 1: .

The demographic informaliion collected from each respondent included
population setting, sex, ethnicity, position, age, highest degree earned,
total years in education, and years experience in small schools. The
entire instrument is contained in Appendix A.
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Treatment of the Data . ' K .

The methcd0109y used for collecting and analyzing the needs asseasment
data was adapted from a design conceived and implemented by Dr. Gaston- Pol,
in San Antonio, Texas, in 1975. ©Pol's Needs Asseesment of Educational
Goals (1975) utilized the Quadrant Assessment Model, ’validated in 1973.
The model is based on four variables generated from the survey forms: High
Ideal, Low Ideal, High Real, and Low Real., ’ .

‘Every item can be found somewhere on the high~low continuum on both thé
Ideal and the Real scales. Because the instrument sutilized a five-point
Likert~type.scale, the natural midpoint in the distribution of posseible
means was 3.0. Any mean which was equal to or above 3.0 was considered
relatively "high" and any mean which was below 3.0 was considered
relatively "low." When ratings of both importance and performance are
examined cencomitantly, every item must.fall into one of four categories or
quadrantss High Ideal/High Real; High Ideal/Low Real: Low Ideal/High Real; .-
or Low ideal/Low Real (see Figure 1). ’ .

. ? - ) s
r" HIGH IDEAL | * HIGH 1DEAL *
‘ HIGH REAL | LOW REAL
B LOW IDEAL !' ‘ LOW IDEAL
HIGH REAL | LOW REAL

- ¢
.

Figure 1. Quadrant Assessment Model {(Pol, 1973).

Items appearing in the High Ideal/High Reazl quadrant were perceived to

be important and well performed in reality. Items appearing in the High

. Ideal/lLow Real quadrant were perceived to be important but not well

: performed in reality (the Needs Quadrant). 1Items appearing in the Low .
Ideal/High Real quadrant were perceived as being performed well, despite !

their relatively low importance. and items apPearing in the Low Ideal/Low |
Real quadrant were perceived .o be neither important now well performed.
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L Individual ranking within quadrants was determined by a :fombined
weighted score, calculated by multiplying the Ideal ecore {mean) by’ two and

subtracting from that the Real score (mean}.
the- higher the item appea'ed in the gquadrant.

The higher

thig score was,

This procedure was used to

avoid negative numbers and tq distinguish between equal

"score differences”

but unequal ideal scores.

For example,

an Ideal~Real score pair of 4.9 ~

2.9 and an Ideal =-Real score pair of 3.1 - 0.1 have an equal "score
diffference,”™ but the ideal scare of .the first pair indicates that this

second item.

Azsessment Models

item is ranked higher *than "the

the following groups of, respondents:

Duadrant

teachers,

prifcipals, ' and

were generated with the data from all the respondents and q;ﬁo for each of

superintendents. Thase

respondents.

three groups
o

represented, over ' 92%

of all
P

1 %
Other Statistical,procedures yere employed in addition to analysis with

the Quadf nt Assessment Model.

Means and fregquency distiibutions were

calculate

. for all -demographic data and for each item in the survey.

-~ Difference testing by region of the country and by position was performed.

Fry the;%former,

one~way analysis of variance with accompanying Duncan's

Multiple Range tests were used.

For the latter, T~tests were performed on

the individual items,

. on the total scales

(Ideal and Realy,

and on the

administration, and

bscales of each scale {curriculum and instruction,
p§9f3§s1onal*preparat1on and development) .

£ e ’
FINDINGS

s

—-— * - 3

-

1,200 school districts
1,100 surveys were returned,

. Nearly 5,600 strveys "were -mailed to over
throughout the country. Siightly "under

representing about a 20% rate of return. Of the 1,100 surveys returned,
951 were used in the data analysis. .. .
4 [ )

Demographic Data

! 5 .
Table 1 contains the frequency distribution of respondents by regions
g?bthe country. The Southwest, which includes Texas and New Mexico, had

the greatest percentage of respondents, followed by the wWest, Midwest,
Southeast, and Northeast.
Fy I




Table 1.

»

'Frequency Distribution of Respondents by Reglonh

Region No. <« Rel. Freq. Cum. Freq.
Northeast 87 10.2 10.2
Southeast 155 16.3 | 26.5.
Southwest 305 32.1 58.6
Midwest 177 18.6 77.2
West 217 22.8 100.0

Table 2 lists the frequency distribution of respondents according to

the SoutHern population setting in which their schools were located. The

. great majority of small schools surveyed were located in rural areas. Less

than 8% of the respondents' schools were set in either urban, suburban, or
mediun-sized ‘cit y locations.

. Table 2

Frequency Distribution of Respondents

by Population Setting

1

Setting No. Rel. Freq. Cum. Freq. :

. Urban 21 2.2 2.2, . S
suburban 26 2.7 4.9 .
Medium 22 2.3 143 S ,

" Rural 882_ 892.7 . . 10@,
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Table 3 1lists the frequency distribution . of the gender of the
respondents.. , The ratio of male to female respondents was approximately 3
" to 2, Table 4 shows a breakdown of respondents by sex and position held.
A chi-square test of independence - between teachers and administrators
(principals and superintendents combined) demonstrated that the difference
in the distribution was significant at the .001 level.

-

Table 3

Frequency Distribution of Respondents by Sex

Sex No. Rel. Freq. . Cum. Freq.
: i
Male 568 £9.7 52.7
Female . 383 40.3 100.0 \\\HJ
Table 4

Cross Tabulation of Respondents by Sex
‘e and Position Held ~

Teacher ~ Principal Superintendent Other

Sex b‘o. o- %C 3 NO. . %C - NO. %C NO. %C
Male 126 28 ’l88 87 281 95 53 72

Female 323 72 29 13 - 10 5 21 2

$C = percent of Column

3

Table 5 contains the frequency distribution of respondents by highest
degree earned. There were nearly twice as many holders of masters degrees
as holders of bachelors degrees. Slightly over 4% of the respondents held
doctorate degrees. -

‘—\,‘.




Table S

Frequency Distribution of Respondents
by Highest Dagree Earned

Degree No. Rel. Freq. Cum. Freq.
L~ Bachelors 319 33.5 33.5

Masters 590 62.0 95.6

Doctorate 4% 4.4 10¢.0 °

ot

Table 6 contains the frequency distribution of respondents by ethnicity.
over 96% of the respondents were White, non-Hispanic.

Table 6

Frequency Distribution of Resﬁondents by Ethnicity

-

Ethnicity No. Rel. Freq. Cum. Freq.
Anglo 914 26.1 96.1
Hispanic 15 1.6 97.7
Black:? 19 2.0 99,7
aAsian 0 0.0 99,7
Amer. Indian 3 0.3 100.0




Table 7 contains the frequency distribution of the respondents by the
position held in their school disrict. The greatest single classification
was teacher. which constituted over 47% of the total. However, when the
classifications of principal and superintendent are combined,
administrators are represented on & nearly equal basis, with 458 of the
distribution. The' classification, "other," consists of respondents who
indicated some combination of positione such as principal and teacher or
superintendent and principal.

Table 7

Frequency Distribution of Respondents
by Position Held

Position No. Rel. Freq. Cum. Freq.
Teacher 450 47.3 47.3
Counselox 23 2.3 49.7
Principal 217 22.9 72.6
Superintendent 211 22.2 . 94.6
v Other 50 5.4 100.0 .
<9

Table 8 containe the frequency distribution of respondente by age. There
were approximately as many respondents under the age of 40 as pver the age
of 40. The largest group of respondents was in the 31-40 classification and
the smallest was in thé over 60 classification.




Table 8

Frequency Distribution of Respondents by age

Age Group No. Rel. Freq. Cum. Freq.
Under 21 0 0.0 0.0
21-30 140 14.7 14.7
31-40 313 32.9 47.6
41-50 286 30.1 77.7
51-60 185 19.5 97.2
6l + 13 1.9 99.1
No Response 9 0.9 100.0

Table 9 contains the fregquency distribution of respondents by total
years' of experience in education. Over 45% of the respondents hal 16 or
more years of experience while only 7.8% of the respondents had 8 or more
years of experience.

Table 9

Frequency Distribution of Respondents by Total Years
Experience in Education

Years No. Rel. Freq. Cum. Freq.
1-3 74 7.8 7.8
4-7 125 13.1 20.¢ ‘
8-15 317 33.3 54.3
16 + 429 45.1 99.4
No Response 6 0.6 100.0 .

15
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Table 10 contains the frequency Qistribution of responden by vyeara of
experience in emall schools. The category with the mogt respondents waa
again 16 or more years, with nearly 35¢ of the total. Of the respondents,
67¢% had 8 or more vears of experience in small schools.

+

Table 10

Frequency Distribution of Respondents by Years of
Experience in Smalil Schools

Years No. Rel. Freq. Cum. Freq.

1-3 135 14.2 14.2

4=1 172 18.1 32.3

8-15 306 34.8 99.3

16 + 331 34.8 99.3

No Response 7 0.7 100.0
Total Sample

Ideal and Real Rankings

The respondents were asked to respond to the 26 items on the survey, first,
in terms of how important they perceived cthease items to be for their own
purposes in their own schoolas. Table 11 contains the top 10 items from the
ranking--those perceived to be most important by the respondents. In
general, the items tended to cluster around issves related to classroom
management and school administration.

-11 =




Table 11

4

Top 10 Items from Ranking by Importance (Ideal)

.Rank ’ Item Mean

1 Maintain effactive discipiine ., . . . . . . . . . .4.70
2 Adeqguately staff each school with

appropriately trained personnel . . . . . . . . .4.62
3 Maintain effective classrooom Management . . . . . .4.59
4 Establish, communicate, and enforce

discipline policies « « + « « &+ « « o « o &+ « « J4.54
5 Demonstrate active support of faculty & staff . . .4.54
€ Assure that school policies and procedures

are in compliance with established laws . . . . .4.52
7 Provide safe and secure work environment . . . . . .4.46
g Assure that adegquate supplies and materizals 3

are in the 8Chools .« « ¢ « + ¢ ¢ o s 4 o o » & 4,43

9 Provide consistent and fair enforcement of
personnel rules and regulations . . . « . . . . .4.40
10 Secure input from teachers when making

decisions which affect instruction . . . . . . .4.38

Table 12 contains the bottom 10 items from the ranking (those perceived
to be the least important by the respondents}. The items at the bottom end
of the ranking tended to cluster around issues related to curricular
offerings and instructional methods.

f'—uk
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Table 12

Bottom 10 Items From Ranking by Importance (IGeal)

Rank Item Mean
87 Provide courses in free enterprise ., . . . , . . .3.17
88 Encourage community involvement in instruction . .3.16
89 Training in report preparation and record-keeping

SKills & 4 & o o o o o o o o o o o o + o o o« 43,08
20 Encourage. community involvement in planning . . . .3.04
g1 Alternative modes of delivery for inservice,
such as videotape or closed circuit
televiSiOn « + o + s e.0 o o o o o s s e s e s «2.92
92 Utilize peer tutoring programs . + « + « « s « s +2.89
93 Provide foreign language COULSeS .« + o » + ¢ o & 42,85
924 Training in multicultural education . + « + « + o .2.72
g5 Utilize team-teaching strategies . . . . . . . . .2.65
g6 Provide bilingual program « « + « « « « o s « o o o1.%2

o]

The respondents were alsc asked to respond to the Same 96 items on the
survey in terms of how well they perceived these items which were being
performed in their schools. Table 13 contains the top 10 items from the
ranking by performance. Again, most of the items in the top 10 pertained
to matters related ©principally to classroom management and &chool

-administration.

-i3-
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Table 13

Top 10 Items From Ranking by‘Performance (Real)

Rank Item . Mean

s

1 Assure that school policies and procedures

are ip compliance with established lawe . . . . .4.25
Provide safe and secure work environment . . . . . .4.18
Maintain effective discipline . . . . . . . . . . .4.07
Demonstrate active support of faculty and

BEAEE o o o 4 o 4 ¢ 6 4 s e 4 e s e e s s e e s JA.06
5 Encourage student-teacher interaction

during instruction . + + . o 4 4 0 0 s .
€ Assure that adequate supplies and materials
. are in the schools .+ « + « ¢ ¢ o ¢ o o o o + o 4,02
7 Establish, communicate, and enforce

. discipline policies . . « « ¢« v 4 &« ¢« ¢ 4 « + . .#.01
Maintain effective classroom management . . . . . .4.01
Adeguately staff each school with

appropriately trained Personnel . . . . . . . . .3.99
10 Establish and maintain informal contact
N - with students « « + « ¢ ¢ o ¢ ¢ o o ¢ o o o o o +3.96

= W A

o« o o4.04

V=T ]

Table 14 contains the bottom 10 items from the ranking. The items again
tended to cluster around issues related to curricular offerings apd
instructional strategies.
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Table 14

Bottom 10 Items From Ranking by Performance (Real)

Rank Item . Mean

87 Alternative modes- of delivery for inservice,
such as videotape or closed circuit
televiSion sieeseescsetecessesscsccscontssaasesrses 2461

88 Training in grouping strategies and small

group management SKills cecevssscccsnsssccsnnsss 2.50

89 Provide programs for gifted and talented ceecssesss 2.56

90 Continuous training for classroom aides

OF VOLlUNLEELS ceccecesssccscnsssccscnssaccscanss

21 Utilize peer tutoring Drograms ..eeesecesescscsscss

92 Training in multicultural education ...essessessess

%3 Provide foreign language COULSES seesesesescsassres

94 Utilize team~teaching strategies .vevveeecsssoscene

9% Strategies for dealing with teacher burnout ...c...

96 Provide bilingual Programs ...eeesvevesvresssssssnes

LS I S U
-
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Quadrant Assessment.

E

When the items on the survey were examined both in terms of importance and
performance, they were placed in one of the four quadrants discussed above:
High Ideal-High Real, High Ideal-Low Real {Needs Quadrant), Low Idesal-High
Real, or Low Ideal~Low Real. Seventy-four of the 96 items on the survey
{77.11%) were perceived to have been both important ideally and performed
well (High Ideal~High Real). None of these items constituted areas of
need, therefore, because although they were perceived to be relatively
important they were alsc perceived to be performed relatively well.

None o©of the items were perceived to be of low importance and high
performance. Six items were perceived to have been neither important nor
well performed. All six of these items appear in tables 12 and 14.

Sixteen items were perceived to hLave been relatively important but not
performed well. These items constituted areas of actual need since, in the
perceptions of the respondents, there was a discrepancy between the way
things are (Real) anéd the way things should be (Ideal). Table 15 contains
the items in the needs quadrant, including the Ideal and Real means and the
computed scores used in ranking the items within the gquadrant. Table 16
contains the listing of the items from the Needs Quadrant.

The discrepancy between IdGeal and Real Scores on items in the top of the

ranking clearly indicated that these jitems should be viewed as areas of
need.

- 15 -
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Table 15

[N

Ranking of Survey Items Found in the Nerds Quadrant
{High Ideal-Low Real)

Rank Item Ideal Real Comp.*
o

1l 88 4.10 2.89 5.31

2 89 4.04 2.92 5.14

3 85 5.52 2.18 4.87 \
4 84 3.78 2.88 4.72

5 11 3.53 2.56 4.51

[ 73 3.57 2.78 4.37

7 75 3.51 2.7 4.26

8 77 3.57 2.98 4.17

9 86 3.52 2.93 4.14

10 78 3.24 2.55 3.96

11 87 3.24 2.56 3.93

12 51 . 3.18 2.7 3.65

13 - 35 3.16 2.72 3.62

14 N 3.17 2.88 3.51

15 36 3.04 2.68 3.43

16 79 3.08 2.78 3.41

*Copputed by multiplying the "Ideal” score by two and subtracting the
"Real" score.

However, items near or at the bottom of the ranking should not be
interpreted as areas of great need. The last 4 items in the ranking also
appear among the bottom 10 items when ranked by importance zlone (see table
12).

21

e 16 -




@Fble 16

P

Listing of Items in the NeedayQuadrant-—Total Sample -

Rank . Item

s

Strategles to motivate students v,

Training in fostering positive atudent self image

Strategles for dealing with teacher burnout '

Some type of ingcentive program for professional development,
such as college credit, releaaed time, or monetary .
compensation

Provide programs for gifted and talented

Training in principles and methods of counseling students

- Training in how to cefiduct effective parent conferences

Training in methods{ to individualize instruction

Regular opportunities. to communicate classroom successes

and fallures with peers

Continuocus traililng for classroom aldes or volunteers

Training in grougping strategles and small group management

skills
12 Strengthen parent-teacher organizations
13  Encourage community involvement in instruction
14 provide courses in free enterprise
15 Encourage community involvement in planning
l¢ Training in report preparation and record-keeping skills

B o b

2

4

[ =] ‘(\\omumm

=

P
-

Differences in Findings by Position

Differences in responses by principals (N=211) and superintendents
(N=204) were examined, and it was determined that there was
no significant difference between the two groups on elther the Ideal
or the Real s5cale. There wefe some differences on individual
items, but for the purpose of comparing teachers with administrators,
the responses of principals and superintendents were combined to form
the administrator group.

The responses by teachers (N=450)} and administrators were .ompared,
and it was determined that there were Significant dJdifferences
between the - twe-groups- -on—both the total Ideal and total Real
scales (P 4 .001). In terms of the individual items, there were
statistically significant @ifferences between the groups on
over 54% of the items on the Ideal scale and on over 63% of the items
on the Real scale. The areas of disagreement were broad, but some
patterns or trends were discerned. (The entire list of items for
teachers versus administrators are shown 1in Appendixes B and C).
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Of the 52 items on the Jdeal scale for which there were significant
differences vetween groups, the administrators perceived the. items to be
significantly more important than did the -teachers 80% of the time.
Futhermore,of the 61 items on the Real &scale for which there were
seignificant differences between groups, the administrators perceived the
items to be eignificantly better performed than did the teachers over 90%
of the time. In other words, with only a few exceptions, the
administrators believed that many of the items on the survey were both more
important-and better performed than did the teachecs. ’

With such eignificant differences between the two groups in thelr -
respongses to the items on the two scales, it was necesgary to reexamine the
Needs Quadrant in terms of the perceptions of the two groupe rather than
the total sample. X

Nearly one-third of the items perceived to be needis by teachers were not
similarly:perceived by administrators and did not appear anywhere in the
administrators' Needs Quadrant. Of these five itemsg, three did not appear
anywhere in the Needs Quadrant of the total sample (See Table 17).

Table 17

Items Perceived as Needs Only by Teachers
and Relative Rankings of Iteme

Rankings
Teacher Total Item

2 1 Strategies to motivate students
6 Provide Courses in free enterprise
9 - Collaboratively planned inservice programs, with =

teachers stating thelr areas of need
12 8 Training in methods to‘individuwalize instruction
15 - Training in proper use of audlovisual eguipment

A2

Although there were numerous differences between the two groups, there
was much agreement between teachers and administrators regarding areas of
need. Nearly 70% of the items ldentified by teachers as needs were also
identified ag such by administrators, aithough thelr rankings within groups
varled somewhat(see Table 18).
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Table 18
' Agreement petween Teachers and Administrators
Regarding Areas of Need
-
Rarikings -

T A Total Item

0 L]

1 6 3 Strategies for dealing with teacher burnout

5 4 Some type of incentive program for professional
3 development

4 1 2 Training in fostering positive self-image

5 4 5 Provide courses for gifted and talented

7 3 6 Training in principles and methcods of counseling

' students .

B B 9 Regular opportunities to communicate classrcom

successes and failures with peers
10 2 7 Training on how tc conduct effective parent
- conferences
- 11 10 10 Continuous training for classrocm aides or
' volunteers

13 7 11 Traintng—in-grouping strategies and small
group management skills

14 12 12 Strengthen parent-teacher organizations

le 11 13 Encour age commupity involvement in instruction

Differences in .Findings by Region

Some differences among regions were significant on the total Ideal
scale (p £ .0l). A Duncan's Multiple Range Test determined
the perceptions of the respondents in the Southeast region (Kentucky,
North Carolina, West Virginiar and Mississippi) were significantly
different from those in the West (Oregon, Nevada, and Idaho). fThere
were no other significant dJifferences among regions on the total
ideal scale (see Table 19). ’

-16- -
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Duncan's Multiple Range Test To Identify Differences
Among Reglons-Total 1deal Scale

3

Table 19 pel =

Reglon N Mean Grouping*
foutheast 155 ) 345.81 A
© tjouthwest - 305 338.30 A B
Nottheast 97 337.44 » B
Midwest 217 333.77 A B .
West . 177 328.42 ]
£

In terms of the total Real scale, some differences among regions were
agaln significant (p £ .05). The Duncan's Multiple Range Test determined

that the perceptions of the respondents 1in the Southwest Region differed

from the percegtions of the respondents in al)l the other regions (See Table
20). Tn other words, respondents from the Southwest _percelved that the
various items on the survey were s8ignificantly better performed in reality
than'did the respondgnts from any of the other regions. )
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‘Table 20

‘% . .

-, Duncan's Multiple Range Test To Identify Differences
among Regions--Total Real Scale

r

Region %F' N Mean Grouping*

. ‘1! Y
"Southwest 305 303.99 A
Northeastﬂ\‘ 97 291.51 B
Midwest 217 291.50 "B *
West 177 289.93 B
Southeast 155 288.93 B

-

*Means with the same letter are not significantly different from each other

Among thef“variqué regioné:
critical of the way’ .in which the .items were being performed,
they perceived the items to be more important than dia’

other region.

=

. -
EE‘? .

Other Findin 8

» respondents from the Southeast were most

even though
respondents in any

Analysis of the other demographic data revéaled no significant cBnclusions
relative tosdifferences among the various groups in their responsea to the

survey.
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SUMMARY
b
During the fall 1961, the staff of the National Center for Smaller

Schools conducted a needs assessment amcng the natioR's smaller schools. A
total of 951 schools from 17 states was inc in theé study.

The 96 items on the survey fall into three broad categor%:s==EG?riculu;\“~‘~..,

and instruction, administration, and professional preparation and
development. The survey insrument permittted respondents to react to these
items both in terms ©of how important they perceived them to be {the Ideal
scale) and in terms of how well they were being performed {the Real scale}.

Every item ie found somewhere on the high/low continuum for both the
Ideal and Real scales. Those items perceived by the respondents to be.
relatively important but not performed well in reality constituted areas of
greatest need among the nation's smaller schools. -

Over 77% of the items o©n the survey were perceived both to have been
important and to have been well performed in reality. On the other hand,
12 items were found to be definite areas of need, 10 of which were from the
professional preparation and development category. The top 5 needs were
(1} the development of strategies to motivate stuydents; (2) the provision
of training in fostering positive student self-image; (3 the
identification of strategies for dealing with teacher burnout; (4) the
provision of some type of incentive program for professional development,
such as college credit, released time, or monetary compensation; and (5)
the provision of programs for gifted and talented students.

There were significant dJdifferences between the perceptions of teachers
and administrators (principals and superintendents) on both the total
‘'scales. and S numerocus individual ijtems. Statistically significant
differences were found on over 54% of the items on the Ideal scale and on
over 63% of the items on the Real Scale. Nearly one-third Of the items
perceived to be needs by the teach~rs vere not similarly perceived by the
administrators-

There were also some differences by region of the country. The sample
was divided intc five gecgraphical areas; Northeast, Southeast, Southwest,
Midwest, and West. On the Ideal scale, the perceptions of respondents from .
the Scutheast were sign1flcén;&y different from those- in the West. On the
Real scale, the perceptions of resy’ dents from the Southwest were
significantly difierent from those of the other regions.

Respondents perceived that wmost ©f the {Ezﬁh on the sBurvey were
important ard were being performed well in reality, but there were a number
of distinct areas of need that were identified in this national assessment.

.

' - 22~ 2‘

&




+

Mogt Of thege needs are related to, and can be met through, effective staff
development efforts. It 18, therefore, incumbent on institutions of higher
education and other training agencies and crganizatione to examine the
extent t0 which the findings reported here are applicable to small schools

under their purview and te meet with school perecnnel to collaborate in
planning preservice and inservice experiences that will meet those nesds,

\ ‘ -23 -
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APPENDIX A

B

NATIONAL CENIER FOR SAMMLLER SCHOOLS
COLLEGE OF EDUCATION / TEMIS TECH UNIVERSITY

OFFICE OF THE OIRECTOR/ BOX 4560/ LUBBOCK. TEXIS 79409/ (806) 742-2391

TO: Superintendent Addressed

FROM: Weldon Beckner, Director MN Mw

DATE: November 16, 1981

We need your. help! Your school has been selected as part of

a small random sampie to provide information on-specific-needs—in - - -— v —.

smaller schools of the natior. This information is needed to help
persuade local, state, and national governmental agencies to better
provide for those needs.

Please complete one of the questionnaires yourself and ask one
of your princdipals (if your system has principals) and three of
.your teachers to complete it. We would prefer that the distribution
to teachers be one each to elementary, juniv. high, and high school
levels if possible. The form can be completed in about 15 minutes.
Self-addressed return envelopes are enclosed for your convenience.

Thank you very much for your help. We anticipate national
attention and results to accrue from this study. If you would like

to receive summary information after the study is completed simply
enclose a self-addressed envelope.

pv

Enclosures. . ’ ‘
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NATIONAL NEEDS ASSESSMENT OF SMALLER SCHOOLS

INSTRUCT 1ONS

ELBESI provide the demcgraphic data requested below. For 1tem #5a be sure to write
in the actual number of schools under your supervision. All the other {tems may be completed

by placTng a check mark () In the space provided.

Complete the IDEAL foims {white) for the areas of Curriculum and Instruction,
Administration, and Professfonal Preparation and Development. You should respond to the
ftems in terms of how important you'perceive them to be to your school(s).

complete the REAL forms (green) for the areas of Curriculum and Instruction,
Administration, and Professional Preparation and DeveloP™nt, You should respond to the
items in terms of how well you believe they are presently being performed in your school{s).

E?lIBIH' when you have completed both Forms For all three areas, please check to
be cerfaln that all demographic data is correct. Then return the survey to the National
Center for Smailer Schools, using the self-dddressed envelope provided. Thank you very
much for your cooperation.

DemocrapHIC Tlaza
1. Population setting Region
i } urban ) madfum city -
suburban } rurai -
2. Sex: 3. Position Age in Years:
E Mate Teacher Under' 21 4150
female lEi:‘m.ilnse'lm]- 2} -20 gl «§0
ipa } 340 1+
5a. Number of School{s} under rinc
ygur supervision: ; Superintendent
Elementary 6. Total Years of 7. Years Experience
Hiddle/dr, High School Teaching/Admfnistration: in 5mall Schools:
} High Scheol 1«3 1-3
5b. Grades Included in School(s): i gjs 3:{5
16 or more 16 or more
8. Highest Degree Earned:
{ )} Bachelor ( )} Masters { ) Doctorate
Ethnic group:
{ ) ¥hite {non-Hispanic) { } 8lack {non-Hispanic}
E Hispanic/Spanish { ) Asian
American Indian

-—26-.
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ERIC

Aruitoxt provided by Eic:

16.
"t

SCOPE |

. e

.

N

AL €D N B G P -
.

.

Provide college preparatory COURSES. ... . u.iiiiiiiiiiiiiinsnsassanennan
Provide foreign 1anguage COUPSES. (i, .. uiiiiiiiiiiisiiinsssasasnsssanans
Provide remeaial basfc skills Classes. . nuesurnisessisnssesssnsssnnssns
Provide local culture and histOry awWarenBss. . c.vvusieessesesssseasaanas
Integrate library and research skills into the total curriculum........
Provide courses 1n free BRteYPrise. . ottt iiiiiiseiainnnaas
Provide courses In CHitiZemshiP. ... iiiiiiiiiotisensessesssssssssssnnns
Provide bilingual Program. .. ... veeeueeeeesesennesssnsseeassssasnsnasas
Provide appropriate and adequate number of vocational courses..........
Provide higher levels of math and SCience. ... ... .iiiiiiiiiieunnnnnnnns
Provide programs for gifted/talented. . ... . iiieirin s rieeessasannnns
Provide programs for special education students.........cvevvivannnanas
Provide student activities Program. . ......c.ciiiiiiiiiiieiinssssssssnans

SEQUENCE AND ARTICULATION

4.
5.

18.
19,
20.

Utilize current and complete currfculum Quides......voeieiienansnannan,
Correlate topics among subjects and areas........coviiiivissssacancanas
Maintain continuity between grades (articulation).......vveviiennnnnnns

“Providé long range (3-5 years) planning of curriculum and fnstructicn..

Support standard, state-wide curriculum requirements..........cvcuivuuas.
Support flexible, local control over curriculum requirements...........
Provide annual instructional objectives and goals.........cciiiiiiiaas.

InsTRuCTION AND QRGANIZATION

21.
22.

21,
24.

25,
26.

27.

Utilize flexible schedul ing/structure. i uiiiiisiiiiiiissisiiasnnanas
Utflize innovative instructional practices, capitalizing on strengths
of “smallness“........................................'................
Encourage student-teacher interaction during fastruction...............
Util;ze ins¢ructional support personnel (aides, community persons,

-3 /=3 N
Utilize a wide variety of instructicmal techniques................cun..
Utilize instructioral strategies that accommodate for needs of slow

L L - T
Encourage classroom teacher autonomy to determine appropriate
curriculum offerings and fnstructional strategies............vevuuuanas
Encourage shared planning between teachers and administraters to
determine appropriate curriculum and Fnstruction......ccoviivrirarann..
Hafntain effective classroom management. . .....veeeiieressantriresnnres
Haintain effective student discipline. . uiuiiiiriiiiiiiiniuiricaanaraas
Encourage competancy-based tests for students. .. .....iiiiiiiiirincnnns
Utilize team teaching Strategies. ... it iiiiiririniiirescisarsananas
Utilize peer tUtOring PrOgrams. . ... i iiiiiinransiinssssesrarasssanns
Utilize standardized test results in instructional planning............
E-courage community involvement In fnStruction.. .....v.ieouenvensannas
Encourage community involvement In Planning. ... .uieiiensiiiiisnnnnnns
Encourage open communication between the community and the school......

v g annanng ESSENTIAL
AhboDopsssann VERY IMPORTANT
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ERIC

Aruitoxt provided by Eic:

ADMINISTRATION

LEADERSHIP

1
Z
3
4.
5
b
7

15.
17.
18.

. Be available to instructional staff at all times.....vovvevvvnvnnnnnnnn
. Frequently visit classrooms and observe dnstruction........c.cvvvvveeen
. Be aware of instructional trends and SSuesS.....oucinernrrnsrvnnnnans..

Adequately staff each school with appropriately trained personnel......

. Demonstrate 1ong range planning skills. ... ounoimmriniionriiininnnas
. Demonstrate active support of faculty and Staff....vermvr s ennrnnnss
. Secure input from teachers when making decisions which affect

1527 T8 A 1T O
Provide timely information to teachers and staff regarding state

and national trends and 1SSURS. ...uurriiriiroisostiorretiorsossnnnnosse
Establish and maintain informal contact with students......... heresraes

Involve the community in decision making......oovvivevunrvnvonrnnnnna,
Demonstrate 90a) setting SKills. . uu e iineivrnnirsnisrnnnssnonnvonnas
Lobhy for equitabie system of school financing.......ovviveivvrnnunan,
Sponsor public assemblies and demonstrations of student achievement....
Foster better public relations between the schools and the public......
Strengthen parent-teacher organization(s)....vovvevererrnvunnnrnnunnns,
Envolve school board members in educational activities.................
Establ ish and maintain communication among schools and school

districts with similar Characteristics. .o rvnrimieetirnnsnsnsssssses
Facilitate cooperation among districts for centralized delivery »f
NBEdEd SBIVIC RS . s tsisrnnsnsstnnrnstsntnnnsssnnsnnntsnstostssnnntanens

MANAGEMENT

19.
20.

21.
22.
23.
24,

25,
26.
27.

28.
29,
30.
n.

Provide consistent and fair enforcement of personnel ruyles and

L TR Y S T+ 1 -
Provide timely information to teachers and staff regarding lTocal
POlicies and ProCedUrES. ...t o irerrrrrnvanrnsssnsnsnsnssssnnsssnnnsns
Demonstrate effective and efficient business practices.................
Provide safe and secure Work @nvirOnment.......uvuuunrnnronsrsssnsnsans
Establfsh, communicate and enforce discipline policies..........vvuuuss
Share calendar of events and activities among schools in the same
VIcinlty......................... ....... bt edretenessna s PR
Inform staff of timely legal issues re1evant to education....v.vunn...s
Assure that adequate supplies and materials are in the schools.........
Assure that school policies and procedures are in compliance with
eStab]iShed ]ah‘S........ ----- dém s st nt b it pnn it tanntinsnnibntbitunnn i
Assure hat libraries are adequately equipped.......ovviiinvvnnnesones
Distribute workload fairly and appropriately...vevinvetrirernsnnsonss
Provide for the educational needs of severely handicapped students.....
Provide for the educacional needs of the emotionally disturbed child...

taneenanen ESSENTIAL
& bBosan VERY IMPORTANT
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JDEAL

PrOFESS IOHQL PreparATiON AND DEVE| OPMENT

Teacuer

1.
2.

-

-

pmuo;m&tn

10.
1.
12.
13.
14,
15,
16.
]?.

18.
i9.

20.

2l.
2.

Piovide training in writing meaningful, instructional goals and
objectives............... b e e b ba e b b e Paeet beedatatasabaatrattiaas .
Provide a means for continuous updating of skins and knowledge

in major teaching field............. e b r e e b b as et e beded ittt e
Provide assistance to persons teach{n? outside the{r major field....
Provide closer supervision of and assistance to beginning teachers. L.g.
Provide training in multicultural education.......... .

. Provide training In principles and methods of counsel 1ng students....::
. Provide information regarding students’ rights and responstbil{ties..
. Provide training on how to conduct effective parent conferences...... v

Schedule cooperative inservice activities among a number of schools

Of Similar 128 OF JOCAEION. . v vurinaocretrurisssusssssssssasssssaasnns
Provide training in methods to individualize fnstruction.........0uu. .
Provide continuous training for classroom aides or volunteers..........
Provide training in report preparation and record-keeping skills.......
Provide training in proper use of audio-visual equipment..... Seteianes .
ldentify alternative modes of delivery for inservice. such as
videotape or closed circutt televiston.....coiiniviiiiniiiiiaaas
Cotlaboratively plan fnservice programs. with teachers stating

their areas of need. ... ..ciinuiiiarriiisariiiniian ceaea
Utilize the regional service center approach to del{ver lnserﬂce
educ.tion aaaaa I e S b A A kA A b a A AT
Establish some type of {ncentive program for professiunal development.
such 25 college credit, released time, or monetary compensation........
Identify strategies for dealing with teacher burmout.........cvvuiunae.
Provide reguiar opportunities to comunicate c'sassroom successes

and failures with their peers..
Provide training fn grouping strategies and sma‘ll group management
ski]]s [ EEEEERENRE] FE R I NN NI B ] DRI N I R R R R P R R A EE R E T YY)
1dentify-and implement strategies to motwate students.....coiiiauvara
Provide training in fostering positise student self-image..:..... ......

ADMINISTRATOR

23.
24 *
5.

Provide information regarding government grants...... ... . iiivavuas
Identify strategies to cope with declining/increasing enrnl lments
Provide closer supervision of all {Instructionmal staff..................

26. Provide training on how to conduct effective parent confarences....... .
27.
28.
29.
30.

QOevelop interpersonal conmunicatlon skills
Develop leadership skills.. b e b aa b bt daiiiaat e bat i aa b aa e
Improve evaluation skills....... T T L R T L R O,
Provide trafning to cope with dafly scheduling and management probl'tms

o ESSENTIAL
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VERY IMPORTANT

IMPORTANT
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REAL
CURRICULUM AND InSTRNATION n

o

SCOPE

Provide COlIegR Preparatory COUTSEBS ... uuuspsvsvssnssssrananrrnranrsnes
Provide forefon TanQUAGR COURSES vt uvsssarrsarirsnranvssnstosnssstuass
Provide re‘nedia] baS{C Sk“ls CIa'SSQS...................uaa...........
FI‘OU"d. !Oca] CUIture ﬂﬂd histor.‘f EWEI'QHQSSHH........ (NN RN RN
Integrate Yibrary and research skills into the total curriculum........
Provide courses in free BnterPrise. v it irrnrrtroanrsssosnanns
Provid. courses iI"I C’t’lenﬂlip.......... PR R R Y R N
Provide bi]ingua] [ | T P TP T
Provide appropriate and adequate number of vocational courses..........
Provide higher levels of math and SCi@nCE. . ..ovuviivve v vrorenrorsnns
Provide programs for gIfted/ talented. .o vousvuonennonrtoanrrrsnsrnsnes
Provide programs for special education Students........ovuvvarvnsarnars
vaide student act{'ﬂtiﬂs Prugl'am. aaaaa R R NI YY)

SEquenNcE AND ARTICULATION

]4‘
]5‘
]b‘
]?0
13.
]g‘
29,

Utilize current and complete curriculum guides.... ... . viivvvrnnrrarnne
corr.late top‘]cs among Subj.cts and - L -2 PR
Maintain continuity between Qrades (articUlation)..............,..... .
Provide long range (3-5 years) planning of curriculum and instruction.,
Support standard, state-wide curriculum requirements....oevvurairioaras
Sunport flex1b1e, local control over ¢urriculum requirements...........
Provide annual instructional objectives and GOAYS. . vvviiviivrasinarans

INsTRUCTIoN AND ORGANIZATION

21,
2.

23.
24,

25,
26,

Utilfze flexible scheduling/structure. . vvuvreeerovionsvasnsrnnoorannons
Utilize innovative {nstructfonal practices, capitalizing on strengths
of “smalInNess” . . iuuriiavarirnenrsnaaa
Encourage student ~teacher {nteraction during T3 22714 1.7, P
utillze instructionat support personnel {aides, community persons,

etC0 LI IR B B ) - IR LRI R R R I B B R B R B BRI R R B B B R )
Ut“‘lze a wide var’ety Of 1n$t'|"l.lct10na| techniqUQSaaaoaa EE At At ey
Utilize instructional strategies that accommodate® for needs of slow
learners....... Paaarbaaatrantadaaaas Pt baritrtaata

Encourage classroom teacher autonomy to determino appropriate
curriculum offer1n?s and fastructional strategies...ioevvivriaininiiaas
Encourage shared planning between teachers and adminis trators to
determine appropriate curriculum and fnstruction.. oo i iiiierrarione
"ainta’n effective CIaSSl“OOm mdl"lﬂgement..........n.....u. R R FE RN
Maintain effective student dIsCIPline. . v virvriirrarerrarariarinronens
Encourage competency-based tests for students.....coveeiasaneninnnnnen
Utilize team teaching strategies...... ..o viversiiiinnisiiaiinioiiionns
Utilize peer tutoring PROGIAMS . e v evsvrvranansan R e et bt s et
Utitize standardized test results in instructiona! Planning..covusesess
fincourage community involvement in fnstroction. . ..o vvivsriirsiniaias
Encourage community fnvolvement In planaing.... ..o iriirniinaniianas
tncourage open communication between the community and the school......

R NN N T Y]

LR R N R R

VERY WEIL

cAtAILIOTOYLRILRI LRI LY LY LY

tvanenononun LN

ven w

T LYTLILALIWLY U WY WRLn

WELL
[-]

FAIR

-

oo R S S NN
G e Lo L L W L) L) W) W) L W W

A b ot e e e P

o bbbbEs b B bl BS

Al el b W W) W

2 L2 4 ) W W W W W L7 w 4 Wi W

AOOR

Ll B Bt B Bt Bt Tt ot 3 LY L N

Ll R

L B Rt Bt Rt TN Y ) ~y L] Ll Lo R T

VLRY POOR

et ol m—t — — —




LEADERSHIP

-] & =l T O e L D e
. . PO

Be available to instructfonal staff at all times

Frequently visit classrooms and observe instruction..

Be aware of instruction.]l trends and Issues......ccovurraamerraiuraarans
Adequately staff each schoal with appropriately trained personneI ......
Demonstrate long range Planning skills... ... viiiiiiniiivaraiaraarannars

'TTR]

YERY WELL
WELL

aaaaaaaaaaaaaaaaaaa

vvvvvvvvvvvvvvv

;v dhbvan

Demonstrate active support of faculty and staff.........ccoiiiiuiinas. . 5

Secure input from teachers when making decisions which affect
TSt PUC E 0R. c it tar s s ursaraaraaaaaaaaaiasaurasassaasaatvrastsasnsasaras

Provide timely information to teachers and staff regarding state

ard natfonal trends and 155uBS. ....iiiiriiirirriiiiaaraas et adaseaaana
Establish and maintain informal contact w{th students ..................
Involve the communfty in decisfon making............ baaareaas tesaraaaas
Demonstrate goal setting skills.........e0iuuuas Hreatasaaaeaaa trttiaaaa

Lobby for equitable system of school finaqcing

aaaaaa

aaaaaaaaaaaaaaaaa

Foster better public relations between the schools and the public..

5
3
:
Sponsor public assemblies and demonstrations of student achievement. g
5
5

Strengthen parent-teacher organization{s)............. tersiaaaas PO
Involve school board members in educationsl activities........... PO
Estabi{sh and maintain communication among schools and schaol

districts with similar characteristics,........... ettt s aaasiaaaaaaa 5
Facilitate cooperation among districts for centralized delivery of

needed SserviCes. . io.nviiiaaiaiaarar R PEE L P N T T NP 5

4

HANAGEMENT

Provide consistent and fair enforcement of personne) rules and

19,
20.

21
22,
23.
24.

25.
26.
21,

28.
29,
3.
3l

PO YA TR S e s ettt tiaravriarattaasaatnrasuratasassssassstsasannsans sevas B
Provide timely information to teachers and staff regarding locai

policies and ProCedUres. «.unueueiriaearrrasetarisssasssssarsannns vierss B
Demonstrate effective and efficient business practices ........... vassss B
Provide safe and secure work environmert..... teteiaraarane airrnaa teaee B
Establish, communicate and enforce discipline policies.....veuvuinen... 5
Share calendar of events and activities among schools in the same
e’{c‘ﬂ’tyooaaaao aaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaaa P 4. 5
Inform staff of timely legal issues relevant to education.............. 5
Assure that adequate supplies and materfals are in the schools........ . 5
Assure that school policies and procedures are in compliance with
established 1aws.....cvoviviiriiirrasrananaaaan e rareatarrans tasssassars B

Assure that 1ibrarfes are adequately equipped.
Distribute workload fairly and appropriatel

Provide for the educational needs of severe{y handic

“aten

PR I R R A 5

At s aFbadaat et 5

apped students ..... 5

Provide for the educational needs of the emotionally disturbed child... §

-3]-
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ERIC

Aruitoxt provided by Eic:

REAL
PROFESSTONAL PREPARATION AND DEVELOPMENT

TZACHER "
1. Provide training in writing meaningful, fnstructional goals and

(2]
.

.

.

'y

Ao - ohiun W
M . .

— ot
N—0

.

13.
14,

15.
16.
17.

18.
19.

20.

21.
22.

oL 3 10 4 L DN
Provide a means for continuous updating of skflls and know!edge

10 maJor teaching FAeld. . uiii i iiiiiiiiteusiiaaiissiiiissssssnsosnsnns
Provide assistance to persons teaching cutside their major Fleld........
Provider claser supervision of and assistance to beginning teachers.....
Provide training in multicultural edutation....ooveeeeiieseneisuseannans
Frovide training in principles and methods of counseling students.......
Provide information regarding students' rights and responsibilities.....
Provide training on how to conduct effective parent conferences.........
Schedule cooperative inservice activities among a number of schools

ofF similar size Or JoCation . ... iuiiiiiiiisauiiiiiississssssnssnssnnnnns
Provide training in methods to individualize fnstruction................
Provide continuous training for classroom afdes or volunteers...........
Provide training in report preparation and record-keeping skills........
Provide training in proper use of audio-visual equipment.......coiuanaus
Identify alternative modes of delivery for inservice, such as

videotape or closed circuit television. ..ot iiiiiiiiiiniaiiannans
Collaboratively plan inservice programs, with teachers stating °

CHETr Areads OF NBRO. .. uuuiiiiiiiiiaiisaaaeasasasassssssaassssssassasana
Utilize the regional service center approach to deliver inservice

L= 1ot ) T O A ORN
Establish some type of incentive program for professional development,
such as college credit, released time, or monetary compensation.........
Identify strategies *: dealing with teacher burnout........iiiiiiiiuan.
Provide regular opp rtunities to communicate classroom successess

and FATIUres i th BReTr PRBIS . i ittt iisat i etatnsesssasssssssassasaonrans
Provida training in grouping strategies and small group management
skills......... D
Identify and implement strategies to motivate students............c.ouuun
Provide training in fostering positive student self-image.......uoeuauun

ADMINISTRATOR

23.
2.
25,
26.
27.
28.
29,
30.

Provide information regarding government grants.......ceiieuiuiicanaaaaas
Identify strategies to cope with declining/increasing enroliments.......
Provide closer supervision of all instructional staff........cioiuuuuaas
Provide training on how to conduct effective parent conferences.........
Develop interpersonal Communication sSkills. ... ..iiiiiiiiiiiiiiiaiinaanaas
Develop leadership Skills. .. . ..iiiiisiiiiniiiiiiaiiiaaaiiaaaiasaaaaaaas
Improve evaluation SKills. .. ...iiiuiieiiiiiiiiuanadacaaaauaasniisasnnnans
Provide training to cope with daily scheduling and management problems..
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APPENDIX B

Significant Differences Between Teachers (T)
and Administrators (A}

(Ideal)

No. Item P High M*
1 Provide foreign language courses......... .01 A
2 Provide remedial basic skills classges.... .01 T
3 Provide college preparatoy coursesS....... .05 A
6 Provide courses in free enterprise....... .001 A
7 Provide cources in citizenship........... .00l A
8 Provide bilingual program........cocevvues .01 T
9 Provide appropriate and adequate number of

vocational CoUrseS. .vvevsrerrrrrscranas .05 A
10 Provide higher levels of math and

F-=To 13 1 Ve - S .01 A
13 Provide student activities program....... .001 A
17 Provide long-range (3~% years) planning of

curriculum and instruction.....ceeevvss .001 A
19 Support flexible, local control over

curriculum requirements.. .. oviveveeeans .001 A
20 Provide annual instructional objectives

-1 Ta - To T - PP S 1 11 ) a
21 Utilize felexible scheduling/structure... .001 T

24 Utilize instructional support perssonnel
{aides, community persons, etc.)...... .05 T
27 Encourage classroom—teacher autonomy
to determine appropriate curriculum

offerings and instructional planning... .00l A
. 34 Utilize standardized test results in :
instructional planning......ccevvvevnn. .001 A
39 Frequently visit classrooms and

cbserve Instructlon. . c.vvvvvvvvivvsas .001 A

P. = level of slgnificance * = The group of respondents that had the higher
mean for the ltem

1




o
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{(=~Ideal cont'd)

-»3‘-]—

No. Item P High M*
40 Be aware of instructional trends
E-Vals I -T2 - .001 A
41 BAdequately staff each school with
appropriately trained personnel....... .01 A
46  Involve the community in decision
' MBKANG . covrrrrrrierinerrrrrrrnnnnrnnaas .05 A
48 Lobby for equitable system of
school financing..........ccvvvveuuan.. 0L A
50 Foster better public relations between
the gchools and the public............. .001 A
52 Involve school board members in
educational activities......... . vaus. .001 A
53 Establish and maintain communication
among schools and school districts
with similar characteristics........... .01 A
55 Provide consistent and fair enforcement
of personnel rules and regulations..... .01 A
56 Provide timely information to «
teachers and staff regarding local -
policies and procedures.....covvvenecen .01 A
57 Demonstrate effective and efficient
. business practices. ... ..o vervvrvsrsnnes .05 -}
58 Provide safe and secure work environment. .05 A
. 63 BAssure that school policies apd procedures
are in compliance with esta®lished
R - .01 A
64 Assure that libraries are adequately
equipped......cooiiiiiiiiiiiiiiiiiiiee. 08 A
66 Provide for the educational needs of »
severely handicapped-students.......... .01 A
67 Provide for the educational needs of
the emotionally disturbed child........ .05 A
68 Training in writing meaningful )
instructional goals and objectives.....' .001 2
71 Closer supervision of and assistance
to beginning teachers. ... vevvvrasnisss .00l A
75 Training on how to conduct effective
parent conferences...... f+cevevvncennas .001 A
76 Cocperative inservice acflvities among
a number of schools gimilar size
T3 U-1-F T 2 1 P .05 A
77 Training in methods to individualize
Instruction...coovvvrververninororrones .001 A
78 Training in report preparacion and
record-keeping equipment...... oo, .00l A
80 ‘Training in proper use of audiovisual )
equipment. .. v i it .001 A




No.

Item

P Righ V¥

81

83

84

85

86

87

68
€9

80
21

92

Alternative moces of delivery for inservice
such as videotape or closed-circuit
television. sovvvr s rererssssrnrsns

Regional service center approach to
deliver inservice education.i..........

Some type of incentive program for
professional development, such as
college credit, releused time, or
monetary compensation.....cceuivverraren

Strategies for dealing with teacher
JoSUT 1o ) 1 | Y

Regular opportunities to communicate
classroom successes and failures with
PEOES . vrrsssssssssssssssssssssstosssnes

Training in grouping strategies and
emall sroup ranagement skills..... ...

Strategies .to motivate students..........

Training in fostering 9081t1ve student -~
self-lmage.............................

Information regarding government grants..

Strategies to cope with declining/increasing

enrollment$o000¢¢¢ LB L B B B N B 0000'00 LR B
Closer supervision of all instructional
Staff0000000000000000.00000000000000000

Evaluatlon Ek1118000000000000000000000000

»
* r

} 1]
.05 T
.08 * A L
.001 T
.001 P
.01 T
.05 A
.001 A
.05 2
.001 T
.05 T
.001 A
.01 A

P =

* The group of respondents that had the higher

Level of significance -

mean for the item.




APPENDIX C

gignificant Different:s Between Teachers (T)
and Administrators (a)

& (Real) -
No. Ttem P High M*
1 DProvide foreign laguage COULSES.....eoeess .001 A
3 Provide college preparatOry COUESES...c .. 05 A
4  Provide local culture and history
AWAL BNESS . s st s st etossssssssssttssussssss .05 2
5 Integrate library and research skills
into the total curriculum...covvvveeeess .05 A
6 Provde courses in free enterprise......... L0G1 A
7 Prowvide courses in citizenship............ .001 A
8 Provide bilingual program.....ceevevveeesss .05 A
$ Provide appropriate and adeqguate number
of vocatPonal COULSES.teeeecrerroceosas .05 A ¢
10 Provide higher levels of path
BRC SCIBNCE. . vt srrrsrrsrssrrsrsrnns .0C1 2
11 rrovice programs for gifted/talented..... .05 A
12 Provide programs for special education... .001 A
13 Provide student activities program....... .001 2
14 Utilize current and complete curriculum
. =10 b - TN .05 T
21 “utilize flexible scheduling/structure.... .001 T
23 Encourage student-teacher
interaction during instruction......... .00l T
27 Encourage classroom teacher autonomy to
determine appropriate curriculum
offerings and instructional strategies. .01 T
28 Encourage shared planning between
teachers and administrators to deterrine
appropriate cucriculum and instructicn. .001 A
3¢ Maintain effeccive student discipline.... .col A
32 Utilize team-teaching strategies......... .001 A
P = Level of significance
* =

The group of respondents that bhad the higher mean for the item.

41




{(~-Real cont'd}

No

s "

Item

36 Encourage caﬁi;nity involement in
Planning““““000000“00“‘00000‘00.00
Provide timely information to teachers

37

st

38
39
40
41

42

44
V45
52

53

55

‘57

58
59

61
62

63

64
65

66

Be aware of instructional trends and

and staff regatding state and national

trends and ISSUES...eererrrrcrrrrareres
Be available to instructional staff at
Bll CIMES. v vtnrrrnvrssssnsssssennnne
Frequently visit classrooms and observe
Instruction. . it iiini it nnnrrrinns

183“8500000000000000000000‘0000;0000000

Adequately staff each school with

appropriate

Secure input’ from teachers when

making decisions which affect

trained personnel........

instruction00000‘0‘00000".0‘0‘00000‘
Demonstrate active support of ulty

and staff00000000000000000000000

LRI

Establish and maintain informal contact
With Stndent500000000000000000000000000

Involve school board members in educational

Establish and maintain communication among

Assure that libraries are adequately

Di

Provide for .the educaticnal needs of

Pr

+

activit1850o000000u00000000000000000000

o4

schools and school districts with similar
characteristics. .covvvvvvensvesnnrennes
Provide consistent and fair enforcement of
personnel rules and regulations........
Provide timely information to teachers

and staff regarding local policies

and ProcedUresS...cvvvsessrrrrsesssrrsses
Demonstrate effective and efficient
business practices.....covvvvrrvrvrrsss
Provide safe and secure work environment.
Establish, communicate, and enforce
discipline policies...cievvvevvsevnsens
Inform staff of timely legal issues
relevant o education..ocevvvvcnvvensns
Assure that adequate supplies and
materials are in the schools....ccsusv
Assure that school policies and
procedures are in cempliance with
established lawS....cvvevvvessnrsscsses

=T (1 o -

stribute workload fairly and

aPPrDPriat81Y¢o';oo.....;;;;;;;;;;;;;;o

severely handicapped students.,........

ovide for the educational needs

of the emotionally disturbed child.....

-37

4

[

v

P High M*
.001 A
.001 A
.001 A
.01 A
.01 A
.01 A
.001 A
.0C1 A
‘01 A
.001 A
.05 A
.001 A
.001 A
.00l A
.001 A
.001 A
.01 A
.001 A
.001 A
.001 A
.001 A
.001 A
.001 A




No. Item P High M*

68 Training in writing meaningful

instructional goals and objectives..... .001 T
70 Assistance to teachers teaching outzide

thelr flelduieeviseeseeseseoreasesscasone 001 A
71  Closer supervision of znd &ssistance

to beginni“g LeACheYBuceeeesssossssnnns .001 A
73 Training in principles and methods of

counsellng students...vo.oeecvevaconses .00l A
75 Tralning on how to conduct effective

parent conferenceS.sieecveesasnseccccns .001 A
77 Training in method: to individualize ’

Instructlon. . ioee eonsnesenserscsssans .01 A
78  Contirucus training %br classroom aldes

or Volunteer3oooo¢¢o¢¢ooooo¢o¢¢¢o¢¢¢¢¢¢ .01 A
79 Training in report preparation and

record-keeplng skillS.eeeescvrsessvsnns .001 A
80 Tralning in proper use of audiovisual

equipment.. .o it vt rentrcrercracnnnns .001 A

81l Alternative modes of delivery for
inservice, such as videotape or

closed clrcult television.e...vcvvveeeeo .01 A
82 Collaboratlvely planned inservice
programs, with teachers stating s
their areas Of neede . vceeessvssrsrssnee .001 A
83 PReglonal Service Center approach to deliver
inservice educatlon.....ovvvivececiass 405 A

84 Some type of incentive program for
professional development, such as
college credit, released time or

monetary compensation.....cecvvvieiises +01 A
85 Strategies for dealing with teacher

DUINOUL . s v esscsrrsssronssssssnnsssnsces .00l A
87 Training in g ouping strategies and small

group management sKills.....eesecee0eee .001 A
88 Strategies to motivate students.......... .01 A
86 Training in fostering positive student

Self-image............................. .05 A
93 Interpersonal communication skills for

administrators...eoovionerevsscccnnnnes .01 A
94 Leadership skills for administrators..... .01 A

Level of significance
The group of respondents that had the higher mean for the item

* 3




